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Abstract 
The period of the professional debut is a transition period that marks the ending of the initial training period and the start of the 
continuing professional development period. This transition period is a very difficult one, with a lot of a pressure, but also very 
chalenging. Our research tries to outline the system of convictions and beliefs of the main actors involved in these programs, by 
using the q sort method. After the data analysis, we obtained a comparativ picture of these convictions and beliefs from various
perspectives. 
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1. Introduction 
Starting a new job and the first workplace represent a transition period, that marks the ending of the initial training 
period and the start of the continuing professional development period. Like every new step in life, this is 
characterized by chalenges, anxiety, pressure, but it also has a big emotional meaning. The didactical profession 
makes no exception. The period of the professional debut for a teacher is a step that marks a change of accent from 
knowing about teaching and the didactical activity in general, to knowing how to teach.
The studies show that the first year of teaching is critical for the debutant, making him choose if he continues his 
activity as a teacher and, on the other hand it predicts the type of teacher he will become regarding his beliefs, 
attitudes and his practices. The debutants overcome some enormous difficulties when they start their career and 
many of them fail and do not make it through the accomodation period. 30% of them do not teach for more than 2 
years, 40-50% of them leave the system in the first five years of teaching (Darling-Hammond, Sclan, 1996, Hughes, 
2003). For the diminution of these difficulties, the specialists have proposed solutions that aim to the practice 
extended to the workplace and induction/ mentoring programs. The aim of these programs is to offer assistance, 
guidance, counselling, support for the debutant teachers in order to facilitate the integration of the theoretical 
knowledge with the practical ones and to adjust better to the specific atmosfere and school micropolitics ( the term 
was introduced by Kelchtermans, Ballet, 2002). When the debutant benefits from the support of a more experienced 
person is called induction, and the one offering his expertise and experience in domain is called mentor.  
                                                          
* Mariana Crasovana.Tel.: +4 0256592960; fax: +4 0356816532  
E-mail address: mali.crasovan@gmail.com 
© 2010 Elsevier Ltd. Open access under CC BY-NC-ND license.
Open access under CC BY-NC-ND license.
2830  Mariana Crasovana and Dorel Ungureanu / Procedia Social and Behavioral Sciences 2 (2010) 2829–2835
The induction period reffers to a period, between 1 and 3 years, untill the obtainance of a form of certification for 
the didactic profession. In many educational systems, going through this period, under the guidance and assistance 
of an experienced teacher, called mentor for the professional debut or induction mentor, is mandatory. The aim of 
this induction period is to be sure that all new qualified teachers are being helped during the first years of teaching 
through a program that assumes two elements: an individual developing program, support and dialogue with a 
mentor, and on the other hand, the monitoring and assesment element of the debutant’s performance, be reporting to 
a set of special standards. This period is usually finalised with a complex evaluation and the further path of the 
teacher depends on its result (continuing as a teacher, loosing the right to teach, extra guidance program). 
Unfortunately, formal mentoring programs for the professional development period do not exist in the Romanian 
educational system, but we hope that they will soon be implemented. This is why, through our research, we have 
tried to ouline the system of convictions and beliefs of the main possible actors involved in this sort of programs: 
directors of educational institutions, experienced teachers and debutant teachers, in order to offer them a proper 
feedback, which might be the first step in designing, implementing, monitoring and assesment of the mentoring 
program in schools. 
In order to finish this experimental measure, we chose the Qsort method, contrived by the physicist-psychologist 
William Stephenson in 1953. The instrumental base for the Qsort method is a the Qsort technique, which assumes 
ordering by force a set of statements from approvement to disagrement. Every statement is the expression of an 
individual opinion. The participants involved are persons with different opinions, which are asked to express their 
view regarding the specified statements, by sorting and arranging them in a specific way. These opinions are being 
colected and analysed  through statistical techniques of corelations and factorial analyses and offer new patterns 
about the way people associate different opinions. 
As we mentioned above, three categories of subjects were asked to sort  the same set of statements on 5 steps 
scale, from important to less important. The sample includes the next category of subjects: school directors, teachers 
with experience and debutant teachers (maximum three years of experience in teaching). The subjects are teachers 
from the rural and urban environment in Romania, from three different counties and they are teaching in the 
preuniversitary education system. 
The data have been processed with the factorial analyses, the centroid method. The variables are the subjects, and 
the cases are the trial’s items, and in this way we can obtain factors that describe human typologies, based by the 
subject’s choices. The factorial analyses is realised by the centroid method has generated a number of 7 factors, 
selecting then only those relevant that can be analysed in different ways, like: analysing the standardized scores for 
every typology, the differencies’ analysis between the factors regarding different significant statements for the 
corresponding  factors and the analyses of the meaningful statements for a factor, when the score of a statement 
significantly correlates with a factor.  
1.1. Data analyses from the scholar manager perspective 
After the static analyses, we obtained a three  factors model, respectively two typologies. The Factor 1 correlates 
in a negative way with factors two and three, and factors two and three correlate in a positive way between them, 
what outlines two big categories concerning the mentors and the professional debut, catgories with distinctive 
features in oposition. Next we will analyze each category of factors. 
The category 1 is being represented by a single factor, respectively factor 1, which we will analyse in terms of 
positive and negative statements, presenting just the statements that have a high score on this factor. The relevant 
statements for factor 1 bring into disscusion the school attitude regarding the teachers in general and for the 
debutants in particular, the continuing development of the teachers and the mentoring.  
The higher score was obtained by the statement regarding the positive effects of a mentoring program, which is  a 
good thing, that leads us to the conclusion that the directors are conscious of the mentoring activities’ necessity and 
eficiency realised in the first years of activity. Another aspect mentioned by the subjects is the one related to the 
school attitude  and its preocupation regarding the quality of the human resources. The schools must become real 
learning comunities, and those that should study in a school are not only the pupils, but the teachers too. Assuming 
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the responsability and the manager’s preocupation for teachers’s continuing education outlines a supportive 
management style, based on the suport and implication of the entire educational comunity. 
The last two statements bring into disscusion the problem of continuing education for the debutan teachers. The 
actual system of adult learning is not necessary a flexible one, adjusted to the individual needs of the continuing 
education. The debutants and the experienced teachers attend training courses with mutual theme, and with mutual 
assesment methods. Like in the case of debutants and experienced teachers where there aren’t any specific 
professional standards, the same problem is encountered in the case of adult learning. The statement points out to 
our attention the oportunity of some training activities accomplished at the school level, adjusted to every school’s 
specific in particular and known likewise. On one side, we can capitalize the experienced human resources, that 
exist in schools, as mentors or trainers, and on the other side, the profesional debut can be a period that could be 
easily overcomed and with better results for the entire scholar comunity. 
The last statement come as a complition to the previous statement, brings into discussion the problem of the 
training needs of the teachers. Having the support and assistance of a mentor, the debutant teacher can be helped to 
identify and to be aware of his learning needs and developing directions that he wishes to follow, transforming in 
this way the continuing training from an activity that should be done, no matter if he needs it or not, into a positive 
one, first for the debutant, awared and assumed, but also implicit for the pupils he works with in schools and for the 
school as a whole. 
Next we will analyse the negative statements for this factor, respectively those which obtained really low scores, 
that show that that statement is considered unimportant from a subjective point of view. It can be noticed, that there 
are overruled the perspective of noninvolvement and nonassuming the school’s and the experienced teacher’s 
responsability to involve in integration, assistance, counselling and guidance activities for the debutant participants. 
Also in this category, through the subjects’ option, the prejudice that states that the debutant teachers have a weak 
motivation and that they consider the didactical profession only as a launch platform for other workplaces, is being 
removed. An interesting statement is the one in which the directors reject the idea of the professional success only 
through training at the workplace, probabily thinking at their own situation, when they ’’survived’’ this period, 
every each of them with personal means. Of course that besides this sort of mentoring program, the personal effort 
for learning, the motivation for this profession, the informal help of the colleagues or other experts they are working 
with, can contribute to the successfull overcoming of this transition period. 
As a consequence of the characteristics accentuated in the analyses mentioned above, we will name this category 
of beliefs concerning the mentoring and the professional debut the category  SUPPORT-INVOLVEMENT-
ASSISTANCE.
The second category is described by the factors 2 and 3, factors which even if different, have a few common 
characteristics concerning the mentoring and the professional debut, characteristics given by those statements  that 
have been quoted similarly by the tipical subjects of those 3 factors. Three statements have the highest degree of 
similarity between the two factors of the second category, all the statements concerning identical states or with a 
slight difference between the both factors. 
These statements represent the forte triangle describing the second category, fully rejecting the necessity and 
utility of mentoring program for the debutant teachers. Also at the disaproval category we have the rejection of 
organising mentoring programs in the schools they run, not being aware of the debutant teacher’s needs of training 
and development. 
In general, the second category can be considered as one without support, without involvement, without assuming 
responsability for the quality of the educational act by the directors of the institutions. They are the ones that pass 
the buck totally to the teachers’s staff. It is an atmosphere in which partnership relations are not established, no 
intergenerational learning takes place and everyone does what they know and what they can. This is a situation often 
encountered in the Romanian educational system, where there is no comunication, where every teacher teaches his 
lessons and that is it.....
The preparation for the exam of certification is seen as an atribution that belongs only to the debutants, without 
any guidance and help from an experienced person. This option is tightly related to the actual methodology of the 
exams for the obtainance of the didactical degrees, to the subjects of these exams and he results at these exams. We 
will name this category of beliefs regarding the mentoring, the professional debut and the debutant the category 
INDIVIDUALISM.   
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Next we will analyse each of the two factors corresponding to the second category. Following the same algorythm 
like for the first factor, we will describe this typology in terms of the statements that got higher scores, from the 
positive point of view and also from the negative one. We must not forget the fact that there is the posibility that  the 
affirmative statement to be quoted simultaneously on more factors, because these factors are obtained based on the 
correlation of the subjects’ choices. The differences for the first factor are obvious, resulting the assuming, totally, 
of the responsability for their own professional development for the debutant teachers. 
Also interesting is the option expressed in the last two statements, which asserts that school must be involved in 
the design, organisation, monitoring and assesment of some mentoring programs realised at the school’s level, 
besides the admission of the fact that the debutant needs help in this period of professional debut. The statements 
with negative scores offer a few interesting additional conotations. On one side, the subjects of this category do not 
have a lot of faith in the effects of a mentoring program, considerring that this does not lead to professional and 
personal  integration of the debutant teachers, and, on the other side they believe in the possibility and wilingness to 
involve , to learn from the experienced teachers and in the availability of teachers to involve in fulfilling the 
mentor’s role in this sort of programs.  
This sort of faiths give a huge credit to the human resources that might be involved in this kind of demarche, and 
they are also sceptical on what concerns the positive effects of these programs on long term. This category, the one 
between fator 1 and 3 is the one of those who are not totaly decided and it contains elements of factor 1 and also 
elements of factor 3. This factor outlines a system of beliefs in which the formal mentoring programs are not seen 
like a healthy solution to the problems overcomed by the debutant, the success of his activity depending exclusively 
on  his availability and his interest to learn on one side, and on the other side, they believe in the  availability of the 
experienced teachers to help the debutants when they ask for help. This factor will be called Individualism – the 
debutant’s responsability. 
The statements that shape the third factor’s image are sort of negative, rejecting the idea of the mentoring 
programs for debutants, they do not believe in their efficiency, the professional debut is seen like a period that 
should be run on their own, and the preparation for the final exam does not need assistance of an experienced 
teacher. This factor outlines an individualistical attitude, without any implication. The debutants are regarded 
without much confidence, sometimes even desconsidered, and their only solution are to learn by theirself how to 
face alone the daily challenges of the school.
There is no afirmation between factor 1 and factor 3 that had been quoted in a similar way, which alouds us to 
conclude that the systems of beliefs and convictions outlined for these two factors are completly oposite, one of 
them is outlining a system based on the involvement of the entire teachers staff and on admitting the necessity of 
this type programs for debutants, and the other oulines an individualistical attitude, of rejection of the colaboration, 
mutual help and interactions that aim to develop on personal and professional level. The statements quoted 
negatively are specific only to this factor, strenghtening even more the directions oulined by the positive statements 
analised above. Although they are conscious that the schools’ managers do not run in a constant way guidance and 
control assistances in the classrooms, although the debutants are not being helped the other teachers in school, by 
offering them or designing with them various curricular supports, these are still claimig that the debutants do not 
need help through the counselling, guidance, emotional support from the teachers specially trained in this way. This 
type will be called INDIVIDUALISM – SCEPTICISM. 
1.2. The data analyses from the experienced teachers’ perspective 
For outlining the perceptions and beliefs of the experienced teachers on what concerns the mentoring and 
professional debut problem, we will try a sort of approach different from the previous, required by the factors 
identified and by the statements that confer the a certain kind of specificity. By analysing the assortment ways of the 
statements we can say that two factors with different characteristic are being outlined, although they have many 
positive and negative statements in common, the specific of each of them is revealed by the scores given by the 
subjects and their position in each factor. The statements that shape the first factor’s specific are focused first on the 
school’s role, whicch should be preocupied by the quality of the human resources, respectively on the qualityt of the 
teachers, and the preocupation for their continuing education is vested to the school. 
In the nearby context of the decentralization, of the ’’fight’’ for the corresponding number of pupils and not least 
of the observance of the quality principle in education, a better school, a quality school will mainly be the school 
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with competent teachers. On the other side, on the support of this idea come also the studies that show that the 
period od the professional debut is like a mirror for the way the teacher will evolve further on, the initial experiences 
in this profession will outline the profile of the future teacher. Also on the support of these ideas of school’s 
involvement and responsability, com the next statements that point out the idea of mentoring programs projected, 
implemented and assesed at school level, that lead to a better professional and personal integration for the debutant 
teachers. Through this statement we make the deduction of the agreement of the experienced teachers, who can 
guide, offer counselling and help, on one word mentor the neophytes through the didactical profession secrets and 
aspects that regard the school’s specific. On the support of these ideas we recommend the outlining of some general 
principles for the aplication of this sort of programs together with the personalisation of these programs in terms of 
the school specific where the program is developed. The profile of this factor is completed by the statements that 
affirm that the professional debut is not period that the debutant should go through alone, following the principle 
’’each for himself’’ and the responsability for the professional development  of the debutant does not belong to him 
entirely. According to the characteristical notes that shape the identity of this first factor, we can all this factor 
school perspective. 
By analysing the statements that shape the profile of the second factor, we notice that the most and highest scores 
were obtained by the negative statements, 4 or 5. By analysing the statements, we notice a change of perspectives, a 
move of the accent from school responsability to the bringing into the attention of the analyses proceses of the 
debutant teachers. We can say that, even if different as approach, the beliefs of the experienced teachers regarding 
the professional debut period and the induction mentoring, are complementary. The statements that shape the profile 
of the factor 2 bring into attention, as we mentioned before, the debutant teacher and the professional debut period. 
We notice a positive attitude towards the debutants, a total faith awarded to them and a willingness to help them. 
The experienced teachers believe that the debutants will be involved in the mentoring programs, because they have 
the availability to learn from others, they accept the positive criticism for the adjustment of their own activity. Also 
in the support of this idea comes the statement referring to the necessity of a support guven to the debutants by 
persons special trained for this. The experienced teachers are aware of the necessity of the special made programs 
for those who want to become mentors, supporting the idea that a good teacher or an experienced one is not 
necessarly a good mentor. The continuing education centers, the universities, through their specialised departments, 
have the responsability to obtain the authorization for continuing training courses for those who want to become 
onduction mentors. The faith awarded to the debutants and the positive attitude towards them is revealed in the 
statements that point out the estimation of the preparation level of the new graduates, on one side, and on the other 
side, the faith awarded to the debutants, pointing out that they can be successful at the workplace in the first years of 
activity, in this case all depending on their own interest, motivation and availability to learn and train at the 
workplace. All these stated before, give us the right to call this factor 2 The debutant’s responsability or the 
debutant’s perspective, in the way of faith and positive appreciation of him. Also on the support of these ideas we 
can say that the experienced teachers have all the oportunities to involve in mentoring programs for the induction 
period and in the same time to be good mentors thanks to their open, positive attitude towards the debutants. 
1.3. Data analyses from the debutants’ perspective 
From the interfactorial correlations, we notice that for this assortance we have two factors that correlate in a 
negative way, which implies the fact that the two typologies are different and we will have a model with two 
independent factors. Next we will analyse the meaningful statements for factor 1. We can group these four 
statements, of the first factor in two categories, one referring to the availability and human and material resources 
that can be capitalised during the mentoring programs, and the other one includes statements referring to the 
support, guidance and counselling given to the debutants in the first years of activity. Two of these statements 
underline the fact that the schools do not possess the human and material resources, nor the necessary time in order 
to apply this type of programs, only in partnership with higher education institutions in order to face this new roles, 
the mentors’ role, because is well known that being a good teacher is not enough for being a good and efficient 
mentor.The departments for the training of teachers can assume this type of roles, of conceiving, designing and 
implementing preparation and continuing training programs for teachers that want to become mentors in the 
professional debut period, they can operate like real resource centers (documenting, guidance and counselling role) 
for the debutants and for all the teachers that need professional help. In this way, the universities can monitor the 
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insertion of the graduates on the labour market in the educational field and can create real collaboration networks 
between schools and universities. 
Regarding the material resources, there should be brought into discussion the possibilities of financial 
recompensation or any other kind of recompensation for the mentor teachers. It is to wish for qualitative assistance 
services and in order to have them we must make sure that these activities are well paid, in the guise of a salary 
coeficient or the mentors to benefit from an allowance from their didactical norm with 1-2 hours/ week or the 
inclusion of this criteria in the assesment interoffice or the obtainance of a salary or a merit gradation. 
Another two make definitions to the support, assistance, counselling needed by the debutant teachers for the 
professional debut period, support that should be offered by the experienced teachers in school, and to the 
complition of these assistance programs, the debutants to benefit from the continuing training programs especially 
organised for this category at the school level and at the authorized training centers too, programs based on a 
punctual training needs analyses.  
These two affirmations bring into disscusion the problem of continuing training for teachers and the actual 
methodology for developing them. On one side the continuing training programs have common programs for all the 
teachers, without any difference between them in term of the specific of the target group, of the profile or learning 
needs. The concept of training at school levele, the capitalization in different forms of trainers or experienced 
teachers are not followed up enough. Unfortunately, at this time there are taken into consideration only the courses 
offered by the higher education institutions, different educational institutions or NGO’s that have the authorization 
of CNFP, courses mostly financed by the corresponding minister. 
The flexibilisation of the continuing training methodology is imposed as an urgent necessity. The continuing 
training does not mean only attending to training courses mentioned above, but also cumulating a number of 90 
professional credits in 5 years. This training system must re-thinked at the organisation level, at the applying level 
with specific features for every target group. For instance, level 1, training courses at school level for the debutant 
teachers, level 2 training courses at school level for teachers, starting at the concrete, punctual learning needs, 
identified through a carefull training needs analyses, level 3 for training courses with orientative thematics, stipuled 
in the actual methodologies, like there is in the actual continuing training methodology, for every type of course, 
giving it a certain number of credits. 
In this way we can increase the quality of the human resources in education and we can talk about a continuing 
training on different levels for the teachers, we can reduce the financial costs by using the human resources in 
schools and offering them instead other types of stimulants (professional recognition, according a number of points 
at the evaluations). 
The statements that have been conisidered the least important are, at a certain level, the ones that clarify this 
typolog, because they are the more diverse and they are focused in reality on the denial of some existing prejudice of 
the teachers. These subjects reject the idea of isolating the debutant teachers and assuming the responsability for 
their professional trajectory. They do not approve nor the vanity of this sort of prgramms because of the high 
mobility at the workplace for the debutant teachers. The fear for ridiculous of the debutants, the fear to admit that 
they need help and the lack of initiative of the experienced teachers to offer guidance, counselling and support, is a 
situation often met in the educational institutions. This assortance was applied as we mentioned at the beginning to 
teaachers that are teacginh for no more than 3 years and this why we notice a concentration of the statements near 
the idea of debutant, professional debut and need for help. Combining the results obtained, we can describe this type 
of teaching approach like a type centred on collaboration/ partnership. 
At a first radiography of the table with the positive statements at factor 2, we notice referring to the lack of time 
and material and financial resources of the school for applying a mentoring program for debutants, we got a high 
score for the positive statements of factor 1 too. The difference between the 2 factors is given by the fact that this 
statement, in case of the factor 1 it is being concomitant and sustained by the statement referring to the possibility of 
applying this type of programs for debutants in partnership with other higher education institutions or with other 
education institutions. For the factor in discussion, the next two statements outline a systeme of convictions and 
beliefs that reject the idea of the ivolvement of experienced reachers in mentoring programs because of the lack of 
time and of the weak payment and it states the assuming and preocupation of every debutant teacher for his own 
professional and personal development. 
The statements qouted in a negative manner for factor 2 consolidate the image of a system of convictions and 
bliefs. The oposition between factor 1 and factor 2 is also consolidated by the presence of two statements, with 
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negative quotation for factor 2 and with a positive one for factor 1. These subjects do not consider important and 
quote with low scores the statements referring to: school preocpuation for the continuing training of teachers, the 
involvement of the school’s manager at the school level in guidance and assistance for the debutant teachers through 
the assistance activities at the classroom, the necessity of some mentoring programs organised at the school level, 
the need to organise continuing training courses for the different needs of the target group. The representative 
subjects for this system of  beliefs deny the posibility of organisating this type of course, blaming the lack of human 
and material resources and the assuming of responsability for their own development to each part. This type of faiths 
regarding the mentoring is called INDIVIDUALISM/ LACK OF INVOLVEMENT, COLLABORATION. 
By analysing the type of convictions and beliefs configurated in the analyses presented above, we can conclude 
the following: 
x The experienced teachers and the directors have a common typology on what concerns the first factor. There are 
underlined common beliefs related to the positive effects of the mentoring program in the period of the 
professional debut, to the school preocupation and responsability for the teachers’ quality, to the identification 
of the learning needs of the debutant teacherrs and implementation of some personalised programs and 
implication of the experienced teachers. All this give us the right to call this typology support-involvement-
assistance.
x The debutants bring into discussion a complementary typology to the one mentioned before, a typology that 
oulines the idea of colaboration, partnership in designing, implementing and monitoring a mentory program by 
the schools together with universities or other institutions with educational character. 
x On what concerns the second factor, this typology generates a category that we can generic call individualism. 
In the case of directors this category is divided in two directions: one that leaves the responsability entirely to 
the debutant teacher, the success in this profession depending exclusively on the availability to learn and on his 
own willing effort, and the other one in which the debutant is left alone, without receiving much credit or many 
chances to succed. This perspective differs from the one of the experienced teachers, who even if they allocate 
the responsability of the profesional development of the debutant, trust them and consider that they would need 
guidance, support, but from specialists, from teachers trained for especially for this,. An interesting perspective 
is given by the debutants who configure a system of beliefs that deny the idea of implication, collaboration, 
most often blamig the lack of human and material resources and refuse to take responsability for their own 
professional development. 
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